
1

		Ratto Parks, A. (2023). What do we reward in reflection?
 Assessing reflective writing with the Index for Metacognitive
Knowledge. Journal of Writing Assessment, 16(1).
[bookmark: _Toc296025375]Appendix A: Index for Metacognitive Knowledge in Critical Reflective Writing
	Declarative Knowledge: Knowledge of oneself and one’s abilities (strengths and weaknesses). Also includes task knowledge; knowledge, skills, and strategies for completing the task. In reflective writing, statements that convey declarative metacognitive knowledge are focused on the relationships between self and task.
· “This is what happened.”
· Discreet, zoomed-in focus
	D1: Assesses general personal strengths and challenges or recounts personal history, experiences, and preferences.
	D2:
Simplistically recounts or explains what happened (or didn’t happen) or what was completed (or not completed). 
	D3: Demonstrates task awareness by naming a discreet task and beginning to explain his/her strategies for completion (but does not name strategy).
	

	Procedural Knowledge: Knowledge needed to carry out procedures in order to apply declarative knowledge; tells the learner how to complete a task. In reflective writing, statements that convey procedural metacognitive knowledge are focused on the relationship between task and strategy.
· “This is what I did and how I did it.”
· Shows connection between task and strategy; wider-lens focus
	P1: Names a strategy or behavior the student did or did not engage in a single assignment.
	P2: Explains why a particular strategy was engaged in a single assignment.
	P3: Describes more than one strategy or writing behavior in a single assignment.
	P4: Shows that the student observes connection between strategies and tasks in a single assignment.

	Conditional Knowledge: Knowing when, where, and why to use declarative and procedural knowledge. In reflective writing, statements that convey conditional metacognitive knowledge are focused on the relationship between person, task, and strategy.
· “This is why I did what I did.”
· Big-picture, conceptual understanding
	C1: Observes behaviors across writing assignments or throughout course.
	C2: Explains when, where, or why a certain writing strategy was or would be of use across assignments or throughout course.
	C3: Demonstrates an understanding of the class as a collection of interrelated writing tasks; may state or imply future use.
	C4: Demonstrates beginning theories about writing, rhetoric, learning, school, or their own academic practices, processes, or behaviors.

	Transitional/Miscellaneous (T/M)
	A quote from a peer or another source included without context or analysis.
	Comments directed to the teacher (“you”).
	
	

	Fragmented (F)
	Fragmentary interjection such as “So fun!” or “Whew!”.
	Sentence fragment or impartial thought that does not offer enough information for analyzing metacognitive knowledge.
	
	



Note. The IMK chart above was created by Amy Ratto Parks, January 2015.
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Is this talking about the student’s history, personal experiences, strengths/weaknesses, or preferences?  D

Is this talking about a strategy the student used toward some purpose? (For example, organization, choosing a topic, researching, editing, etc.)
Is it talking about a strategy used in ONE paper?  P
Is it talking about a strategy used in MORE THAN ONE paper, or throughout the course?  C

Is the student make big-picture observations, waxing philosophical, or telling you what s/he learned throughout the class?  C

Is the student quoting someone else or directly addressing the teacher?  T/M

Is the sentence incomplete or you can’t understand what it means?  F

Other things to consider
 The “task” or assignment can be an individual paper or the portfolio itself. 
For example: “I included my PAE first.” 

 There are no rules about how many codes need to follow each other or whether D “ought” to be followed by P. All three kinds of sentences are present in the strongest writing, but they can appear in any mix of arrangements. 

 If a sentence seems to have traits from more than one category, remember that it’s like rock paper scissors: 
P trumps D
C trumps P & D
D trumps nothing! 

For example: “I definitely have grown as a writer and made steps towards being able to write longer essays with ease, something that has always posed an issue for me.” 
This is talking about a strength or weakness, which would signal a “D”, but it is really a sentence about a global observation about the semester so it is a “C.”

 Sometimes sentences that we might normally consider vague are showing us important metacognitive connections. 
For example: “Throughout the course I have learned multiple techniques to help me become a more effective writer.” This sentence is showing that the student is making an observation about his/her experiences on the whole.  
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Appendix D: Inter-rater Reliability Study Materials
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Scorer Training Guides: Declarative knowledge anchor sentences.

D1: 
1. “The Opinion Editorial was slightly easier for me to write.”
2. “I have never liked writing very much.”
3. “In high school I always got easy A’s.”
D2: 
1. “Our first paper was the Personal Academic Essay, where we were supposed to relate our personal experiences to a deep, controversial subject without a clear solution or answer.”
2. “The op-ed came next.”
3. “Once we were finished with the first draft of it, we were to simply clean it up and make it look presentable.” 
D3:
1. “I would have liked to work on everything a little more but I feel my overall portfolio is pretty decent, at least relatively to what my writing was like at the start of the semester.”
2. “The paper turned out as a jumbled back and forth between my aunt’s death and the traumatic events that took place surrounding boarding schools.”
3. “My portfolio contains the English work and writing I compiled over the course of this fall semester of 2014, which represents my own thoughts that took many revisions to become solid and clear.” 
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[bookmark: _Toc296025384]Scorer Training Guides: Procedural knowledge anchor sentences.
P1:
1.  “I chose to write about the reinstatement of North American Bison as a free-ranging animal.”
2. “The strong part of the paper though I would say was getting my belief across to the reader.”
3. “The biggest change I made was taking out a majority of the quotes I had included.”
P2:
1. “And because it was such a fun little fast write, I decided to include it in my portfolio.”
2. “I included the rough drafts and previous final copies to exemplify my transformation  into a better writer.”
3. “I include the rough draft so that you could see where the writing started.”
P3:
1. “Now, I have written a new PAE, with a new topic, I have included sources, quotes, and did significantly more research than I did the first time around.”
2. “I made sure to make it more organized and I included citations for my image.”
3. “This was a hard paper but I tried to show my personal connection and the interesting information.”
P4:
1. “I think one of the biggest strengths of the PAE is that it has a multitude of facts and information that 100% transparent and easily accessible, giving it validity as a research paper without sounding overly monotonous.”
2. “I very much enjoy putting my own thoughts and opinions into my writing and feel gratified after re-reading my op-ed drafts and hearing a strong voice that appeals to the audience and makes sense.”
3. “With an understanding of many aspects of the problem of brucellosis, I was able to choose the most relevant and interesting subtopics for my paper.”
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Scorer Training Guides: Conditional knowledge anchor sentences.

C1:
1. “I really struggled with my introductions all semester – even this one.”
2. “I had such a hard time using rhetoric and persuasion in my papers because I would always focus on such a broad topic rather than narrowing it down which made the paper less persuasive and more confusing.”
3. “It really helped make workshop go well when I had my own questions prepared for my partner.”
C2:
1. “Learning to write what is currently on my mind has allowed me to learn how to start a paper they I was previously lost on.”
2. “Using good punctuation and grammar makes it easier for your reader to understand.”
3. “One example of this is my usage of intonation to help carry a more professional tone.”  
C3:
1. “Over the course of this semester we have studied and read many short stories trying to grasp the meaning of rhetoric in different types of essays.” 
2. “Whether we were writing a personal academic essay, op-ed, or life-place essay the main occurrence through all three was rhetoric.”
3. “I was really interested in learning about fallacies, argumentative, and research writing, I think the research paper practice will really help me in the future with my chemistry degree.”
C4:
1. “Having that type of learning environment is very reassuring and helps not only myself but other students thrive.”
2. “Understanding rhetoric and writing well are the key to succeeding in college.”
3. “I used to think that last minute writing was OK, but now I can see that good writing take time and revision.”
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Appendix G: Inter-rater Reliability Study Materials

[bookmark: _Toc296025388]Scorer Training Guides: Transitional/fragmented anchor sentences.

Transitional/Miscellaneous:
1. “I've failed over and over and again in my life and that is why I succeed."
2. “I hope you notice that I have improved this semester.”
3. “Brace yourself, as you are about to submerge into an entire semester of writing.”

Fragmented:
1. “I couldn't of said it better myself.”
2. “Now let's dive into the work.”
3. “And with that lets begin....”




Appendix H: Writing Course Materials

Portfolio Introduction Assignment (Ryan, 2014b)

Description
This, your final paper major paper, is an introduction to your portfolio. This essay has three major purposes: 
	1) to demonstrate your understanding of the major concepts we covered this semester 
	2) to explain the selections you made for your portfolio 
	3) to demonstrate your awareness of the rhetorical situation and your own writing choices

The subject of this essay is your experience in [course name]. But it is more than a simple walk through of the course through your eyes; it - combined with your portfolio - is an argument for what you learned this semester. The contents of this introduction function as a thesis statement, while your portfolio functions as the evidence of that assertion. Please come to this assignment with seriousness and focus, and be ready to provide concrete assertions and evidence as you would with any other argument. More than anything else, I am looking for evidence that you are aware of yourself and your actions as a writer.

Your paper should not be an evaluation of the class (you will have another chance to offer an official evaluation of the course, the texts, and me). 

In this essay I am specifically looking for you to review and evaluate your own growth as a thinker, writer, and researcher. Comments such as “I really learned a lot” or “I grew a lot as a writer” will only work if they are followed by specific evidence. In general (and as with all of your writing) you should aim for eliminating vague language. 

General Invention Prompts 
· Explain choices you’ve made, from revision to particular works, to grounds for inclusion, to organization.
· Discuss each major piece of writing you’ve included, mentioning the strengths of each.
· Outline the process of composing or revising one or more entries.
· Examine your struggles as a rhetorician and writer and reader and show how you’ve worked to overcome them.
· Discuss the role collaboration played in your composing process.
· Reflect on what you’ve learned about course concepts.
· Discuss the rhetorical knowledge you’ve learned in the class and point to instances in portfolio entries where you’re exploring/applying it and ways you can imagine using it in the future.
· Discuss what you learned within the context of particular assignments and across assignments.




Final Portfolio Assignment (Ryan, 2014a)

Description
Your WRIT 101 portfolio is a representation of your work over the course.  The documents should give evidence of your growth as a reader, researcher, and writer.  Your portfolio also marks your progress as a student: your ability to meet course goals and requirements; the development of your critical thinking skills; the strengthening of your commitment to research, notetaking, drafting, revising, editing—all parts of the writing process.  This is a significant body of work.  

Your working folder is your collection of everything you’ve done this semester; this final portfolio offers you a more focused, organized opportunity to present the body of work you’ve collected, revised, and reflected upon over the semester. 


Required Elements
You are required to significantly revise one of the major papers. The following should be clearly labeled, organized, and compiled neatly in a folder in order to be eligible for full credit:    
· Personal Academic Essay, original final draft with instructor comments
· Op-ed, original final draft with instructor comments
· Personal Essay original final draft with instructor comments
· Portfolio introduction 
· please put this at the front of your portfolio
· 3-5 drafting artifacts
· 2-4 in-class artifacts 
· 3-5 reflective artifacts

Evaluation
The following are the questions I will use to evaluate your portfolio:
· Can the student engage in inquiry as a means of learning?
· Can the student tailor argumentative strategies with an awareness of how audience shapes reading and writing?
· Can the student demonstrate an ability to understand rhetorical strategy from the perspective of the reader and the writer?
· Can the student understand and engage the collaborative and social aspects of learning? Can the student give and receive feedback on written texts?
· Can the student appreciate the challenges of communicating effectively across differences? 
· Has the student developed a flexible writing process? 
· Can the student conduct and appropriately cite research? 
· Does the student engage in the entire writing process?
· Can the student practice conventions for different genres, including documentation and control features like punctuation, grammar, syntax, and spelling?
· Does the student include required portfolio elements in a neat, organized fashion?
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